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e.g., Flores & Rosa, 2015; Ramjattan, 2022



 

  
 

 

 
1 See Pennycook (2021) for a succinct overview of critical domains of applied linguistics, which includes critical language 
pedagogies. 



 

  
 

 

While critique is a crucial first step in critical approaches to applied linguistics and language and 

literacy education, prominent scholars in the field have argued that critique must be paired with 

praxis (Kubota & Miller, 2017; Pennycook, 2021). In other words, critique of current issues is 

insufficient without collaborative action that strives to address the issues at hand. These latter tenets 

of criticality have been heavily informed by Freirean critical pedagogy, with praxis being defined as 

“reflection and action upon the world in order to transform it” (Freire, 2000, p. 51). Described as a 

cyclical process, reflection and action prompt both educators and learners to critically consider the 

ways in which oppression occurs, and subsequently work collectively towards social change (Kubota & 

Miller, 2017). These two components of praxis are especially important for those working with 



 

  
 

 

multilingual students who experience various forms of racism, ableism and discrimination in formal 

education settings. Considering the needs of international students in particular, previous research 

and corresponding policies have been criticized for positioning the experience of international 

students as something that happens to them, rather than framing international students’ experiences 

in postsecondary institutions as something they are active participants in (Deuchar, 2022). In turn, 

Deuchar (2022) argues that international students are positioned in literature as primarily seeking 

different forms of capital by attending postsecondary institutions, rather than positive contributors to 

higher education learning and teaching practices. Thus, by reframing experience through the notion of 

praxis, researchers and educators may resist dominant discourses about how international students, 

multilingual or otherwise, shape the learning experience in universities and colleges. Practically 

speaking, embracing praxis in pedagogical approaches also encourages students to apply their prior 

knowledge and experiences to address real-world problems cooperatively, therefore repositioning 

students as co-contributors.    

 



 

  
 

 

To exemplify how key theoretical concepts encompassing criticality and decolonization may be 

applied to the classroom, the subsequent sections will discuss relevant theoretical and empirical texts 

that explore one or more associated pedagogical strategies: critiquing settler colonial discourses and 

ideologies, leveraging translingual and embodied approaches to language learning, and centering 

relationality in language teaching and learning. Accordingly, each section will highlight a pedagogical 

strategy or concept that can be utilized in the classroom. It should be noted that these sections do not 

provide an exhaustive summary of the different strategies for critical and decolonizing pedagogical 

approaches. Instead, these suggested pedagogical strategies and concepts may be viewed as a point 

of departure for scholars and practitioners who wish to infuse  EDID in their everyday practices while 

working with multilingual international students. Moreover, each strategy can and should be used in 

combination with others. 
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